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1.0 Introduction

In Training Module Part A, I analyzed the information seeking behavior and information needs of modern day expatriates, or “expats,” who are U.S. professionals working abroad for periods of time for their companies.  Expats create, produce, search, access, use, and share information, and therefore need the supporting set of information literacy skills to effectively complete these activities before departing to the new host country, during the work assignment abroad, prior to returning home, and post-return to the home country.  
For this assignment, I have created a training program that teaches soon-to-be expats how to prepare for this work assignment abroad.  These preparation, or “pre-departure,” activities include online research in the areas of safety and security, health, and culture, and setting up mechanisms to keep in touch with friends and family back home during the work assignment abroad.
My training program is in the format of a 2 to 3 hour workshop. This workshop will teach expats about the types of resources available to them, in order to complete specific pre-departure activities, and will teach expats how to create an online blog, in order to be able to successfully share stories and updates for others to read.  
2.0 Lesson Plan: Expats - Assignment Abroad Preparation Workshop
2.1 Objective/ Outcome
Upon completion of the workshop, attendees should be able to:

· Identify and describe resources available that can help answer their questions about preparing for the work assignment abroad
· Apply knowledge of these information resources to complete specific work abroad preparation tasks 
· Identify options for communication tools for online information sharing
· Create a personalized online communication space and write at least one post in an online communication tool
2.2 Skill
· Ability to research and apply information on a range of topics, with different levels of complexity, using resources available to U.S. expats

· Gain understanding of the resources available to U.S. expats working abroad
· Ability to search and use the resources to complete pre-departure tasks (including sign up for security alerts, identify pre-departure vaccines needed for the specific country, obtain materials on cultural etiquette and local customs)
· Ability to produce and share information, using one or more online communication tools, to keep in contact with friends and family back home
· Gain understanding of online communication tools (mediums, formats, etc.) available
· Ability to create and post to a personalized instance of an online communication tool (such as a personal blog or web page)
2.3 Target Audience

The target audience for this project is expats employed at companies in the U.S., who are preparing to travel abroad for a short-, medium-, or long-term work assignment to another country.  This group is usually quite tech-savvy as a whole; they are comfortable using the Internet and spent time at their jobs and in their personal time online.  Their literacy skills are already quite strong, but they still need training to build skills related to the specific information needs of this new situation they find themselves in – a complete change to their current lifestyle, in order to resolve feelings of anxiety or nervousness for the new assignment and help manage the change (Blassingame, 2003; Meijer et al, 2012).  Prior to departure, U.S. expats also need to “gain country-specific and cultural knowledge” to “gain awareness of where they stand with regard to specific qualities that enhance cross-cultural effectiveness” (Peppas, 2004).
2.4 Material needed
The material needed for the program includes a laptop for the Instructor, a PowerPoint presentation containing the training agenda and contact for the material for the workshop, wireless Internet access (in order to demo the online resources available), a projector to project the PowerPoint presentation for the attendees to view, a screen or other surface to show the projection, and a printer in order to make copies of the presentations for handouts prior to the training session.  
Attendees are also requested to bring their work laptops to the class, for the hands-on exercises using the Internet, and wireless Internet access is also needed for the attendees’ laptops.
The instructor is recommended to have pre-launched Internet Explorer on the instructor’s laptop and have all of the online resources for the activities already pre-loaded to the appropriate URLs / webpages, to facilitate smooth instruction.

Other materials needed include one large (wall-size) world map, and for each table in the classroom, a set of push-pins, roll of string, and pair of scissors.  Additionally, each table should have name tags and markers, so that each attendee can write their name and their host country (see Introduction Attention activity).  A flip chart per table can also support the brainstorming and table – level discussion activities.
This workshop could be conducted in parallel for in-person and online attendees, through the use of AdobeConnect or other online meeting delivery software.  If remote attendees will be joining, then the appropriate conference dial-in and meeting delivery infrastructure will need to be set-up as well.  The program activities below are described as if all attendees are in-person, but would be easy to modify to include online attendees at the same time.
2.5. Program

2.5.1 Introduction
This set of “attention” activities aim to set the tone of the workshop, introduce learners to each other, and build awareness amongst the participants of the breadth and locations of countries to which the U.S. expats will be traveling and living during their work assignments.  
Introduction Part 1:
First ask all attendees to write their name and the country of their work assignment abroad on the name tag.  
Introduction Part 2:
Ask each person to take two push pins and cut a length of string that represents the distance between their current home and the country to which he/she will be moving for the assignment abroad.  Request each person to come up to the front of the class, introduce him/herself, state his/her position/role in the new work abroad assignment, and the country to which he/she will be working, and then connect the home and host countries with the pins and string on the map. 
Introduction Part 3:
While Part 2 is occurring, have one designee in the class make a distinct list of all of the countries in which attendees will be working.  If multiple attendees will be working in the same country, put a mark next to the country to track the numbers,
Introduction Part 4:  

The instructor then walks the class through the learning objectives and agenda for the workshop.  Before diving into the content for the first activity, ask attendees to re-group themselves by table, to organize into teams by country (or by continent or region, depending on the breakout in the class).
The introduction addresses the Attention and Relevance concepts of the ARCS model (Small, 1997), by arousing curiosity about the other attendees and where they will be working abroad, and explaining how they will be able to use and apply the content to be learned in the class.

The Introduction also addresses several different learning styles.  “How” learners will enjoy the mapping activity in Part 2, “Why” learners will enjoy the listing and recording approach for Part 3, and “What” learners will enjoy the classification exercise in Part 4 (McCarthy, 1997).  (“What If” learners will also be addressed in subsequent parts of the program.)
2.5.2 Body of the Lesson
Skill 1: Gain understanding of the resources available to U.S. expats working abroad

Step 

1. Lecture – Introduction to Resources for U.S. Expats
2. Brainstorming Activity – Other Information Resources Needed by U.S. Expats

Task

1. Lecture – Introduction to Resources for U.S. Expats
· Distribute handouts (copies of the PowerPoint presentation).
· List and describe the various subject types of information that the audience may be interested in learning about, to help them prepare for the assignment abroad (i.e. security, culture, business, language, travel / leisure, politics, geography, transportation, communications infrastructure, work permits/visas, taxes, health services, etc.).

· Provide an introduction to the types and range of resources available, both in print, and online, for U.S. Expats for each topic category.
· Describe information resources provided by the company (i.e. relocation and international assignment sections of the company Intranet, hotlines / phone numbers for HR or relocation management assistance, etc.). 

· Cover publicly available resources (blogs, websites, reference sources, etc.)

· For all resources, provide the name of the resource, and the location or URL/link where the attendee can also find the resource.
2. Brainstorming Activity – Other Information Resources Needed by U.S. Expats
· Ask attendees to brainstorm at their tables if there are any other subject areas or topics of information that the audience would like to learn about, that aren’t included in the displayed list.  If yes, then instruct the class to write the topics down on a flip chart per table; then ask each table to share their additional information resource topics with the class.
· For additional topic areas requested, if known, the instructor can share resources with the class impromptu-style, otherwise tell the attendee(s) that you will follow up after the class to identify and share resources in those additional topic areas.
Skill 2: Ability to search and use the resources to complete pre-departure tasks (including sign up for security alerts, identify pre-departure vaccines needed for the specific country, obtain materials on cultural etiquette and local customs)

Step 

1. Individual activity – complete pre-departure task(s)
2. Table and Class Discussions – share any issues or obstacles encountered while completing the task(s)

Task

1. Class activity – complete pre-departure task(s)

· Participants will select which pre-departure task he/she would like to try (signing up for security alert, identifying a list of required pre-departure vaccines, or obtaining materials on cultural etiquette and local customs).
· Participants use their own laptops with wireless Internet, and the PowerPoint presentation hand-out, to identify the appropriate online resources for the selected pre-departure task.
· Participants explore the online resource(s) and through self-discovery of the content in the online resource, complete the pre-departure task using the resource.
2. Table and class discussions – share any issues or obstacles encountered while completing the task(s)
· For each of the pre-departure tasks scenarios, participants are asked discuss amongst their teams, and then volunteer to verbally share with the class, the highlights and lowlights of their experiences using the resource(s) – what worked well, what didn’t work as well, any challenges or issues.
· A short break before the next activity is held.  Participants who weren’t able to successfully complete their pre-departure task have the option of completing the task during the break with help from the instructor.
Skill 3: Gain understanding of online communication tools (mediums, formats, etc.) available

Step 

1. Lecture – Online Communication Tool Options
2. Demo – instructor demos an example of how to create an online blog 

Task

1. Lecture – Online Communication Tool Options
· Instructor provides an introduction to the variety and types of online communication tools that can be used to share information online, including standard web communication tools, such as blogs and websites, photo and video sharing tools (such as Picasa and YouTube), and social networking style tools, like Facebook and Twitter.
· Target audience, pros and cons, example screen shots, and software and skills needed for each online communication tool option can be shared.
· The lecture is wrapped up with links/URLs for accessing each of the communication tools online.
2. Demo – instructor demos an example of how to create an online blog and a personal website
· The instructor provides a step-by-step demonstration of how to create an online blog in Wordpress, including style, layout, posting tips, and administration.
· The instructor wraps up the demo by reminding attendees that there are other options for online communications, as discussed in the lecture, and the demo of the blog was just one option.
Skill 4: Ability to create and post to a personalized instance of an online communication tool
Step 

1. Individual, hands-on, active learning activity – create and post to an online communication space by using an online communication tool
2. Activity testimonials and wrap-up – participants can share their own personal spaces and postings created
Task

1. Individual, hands-on, active learning activity – create and post to an online communication space by using an online communication tool

· Participants are asked to think, over a quick break, about which type of online communication tool he/she would like to try.  After the break, participants then mix up the seating and organize themselves into tables by communication tool type.

· Participants, using their laptops and the PowerPoint handout with the information about the communication tools, then practice creating their personalized communication space online in their selected tool, applying their own desired colors, layout, format, graphics, etc. 
· Participants then write and post their first posting on their chosen online space, related to their thoughts about this pre-departure time, to share with their friends and family.

2. Activity testimonials and wrap-up – participants can share their own personal spaces and postings created
· Participants are asked if anyone would like to share the online communication space (blog, webpage, etc.) they created, and if yes, the participant(s) can connect to the projector and demo their own personalized space(s).
· Participants are asked if anyone would like to read their posting for the class about their pre-departure thoughts, and if yes, participant(s) can read aloud.
· If no one volunteers (which is fine, since this can be a very personal tool), then participants are asked to email at least one friend or family member with the link to the online communication space, to request feedback and confirm that others can access the space.
Discussion
Learners from all four of McCarthy’s learning styles should be able to identify with course material in this training workshop, as each learning style is engaged at multiple points during the workshop (McCarthy, 1997).
· The “What If” learners will appreciate the two opportunities for self-discovery in this training program – exploring the online information resources for pre-departure tasks in the class activity for Skill 2, and developing their own online communication space / presence in the hands-on activity for Skill 4.
· The “Why” learners will enjoy the brainstorming and flip chart activity in Skill 1, describing their thoughts/experience in the online posting activity for Skill 4, and relating the activity in Skill 4 to their past experience and what they already learned in Skill 3.
· The “How” learners will revel in taking the learnings from Skill 1 and applying in the hands-on, “try it” approach in Skill 2.  Similarly, they will also enjoy taking the knowledge gained from Skill 3 and inventing their own online communication space in Skill 4.  They will also like the opportunity to present information to the class during the wrap-ups of the table & individual activities in Skills 1, 2, and 4.
· The “What” learners will most enjoy the facts shared in Skill 1 and Skill 3 lectures, and the opportunity in Skill 1 to identify additional resources to meet gaps in the resource list.  They will also like to report back to the class after the individual hands-on and table activities.
From a multiple intelligences perspective (Bruce, 2011), linguistic learners will appreciate the opportunities to create “art” by developing the online blog or website and to write the online posting.  Bodily/kinesthetic and spatial learners will like the hands-on development needed to build the blog or website.  Logical / mathematical learners will enjoy the facts-oriented lectures about resources and communication tools, as well as an organized, orderly demo of the online blog.  Interpersonal learners will appreciate the individual hands-on activities, while intrapersonal learners will appreciate the table and class wrap-ups.
All four components of the ARCS model are covered in this workshop (Small, 1997).  In addition to the Attention activity in the workshop’s introduction, and the Relevance concepts described in the workshop agenda and the “how this relates to your work abroad assignment” overview in the introduction, learners will build confidence in their research abilities through the activities in Skill 2 and in their online communication abilities in Skill 4. The intrinsic reinforcement, provided through the discussion and sharing in Skills 2 and 4, leads to attendee satisfaction.  
3.0 Evaluation/Conclusion
At the end of the skills-focused training instruction in the workshop, there are several key activities that need to occur in order to evaluate / assess and wrap-up the training workshop.  
· The instructor should conduct an evaluation of the attendees’ skills and knowledge, to validate the learning was successful.  This assessment can occur at several points during the workshop.  
· The instructor should also wrap-up the workshop with a summary of learning outcomes and how the workshop material and activities led to the achievement of each outcome, and next steps for any follow-up needed.
· An opportunity should also be provided for attendees to provide feedback on the workshop itself (the topics & content, instructor, facilities, etc.).  
Instructor Evaluation/Assessment of the Participants’ Skills and Learning
· During each of the individual hands-on activities (i.e. in Skill 2 and 4), the instructor should circle the class, and visit briefly with each attendee to ask about any questions, confirm progress, and view work completed so far.  This informal assessment style uses visual cues (i.e. seeing each learner’s progress on the online blog or website) and verbal cues (listening to the learner’s questions and responses to the instructor’s questions) to assess the learner’s skills and knowledge gained in the activity, and to gage readiness to move to the next topic in the workshop.
· Additionally, in instructor should also circulate the room during the table-level brainstorming and discussion activities, and listen in unobtrusively to each group.  The instructor also gets feedback during the class discussions and presentations on the general level of knowledge and skills of the class. This three-level informal assessment – class level, table level, and individual level – should give the instructor enough feedback on how the class is progressing through the content, so that any adjustments can be made “on-the-fly” if needed (i.e. sharing reminders to the class to reference a certain resource during an activity, or repeating certain slides in the presentation if it looks like multiple learners didn’t grasp a particular concept).
Workshop wrap-up – workshop summary, conclusion, and key contacts for more information

· Instructor re-caps the key points from the training program:

· Knowledge of lists of information resources available to expats
· Ability to use these resources to prepare for the assignment abroad

· Knowledge of the different types of communication tools and forums available out there for users to communicate virtually with friends and family

· Ability to create a personal communication forum or space online
· Instructor shares some other “tips & tricks” of things that the soon-to-be expats should be thinking about as they prepare for the work assignment abroad, setting expectations that there is more learning to be done, that this is a continuous learning process and experience, and that this workshop has set the stage and built a foundation to enable the learning process to continue. This type of information sharing helps with attendee satisfaction component of the ARCS model, and gives confidence to the attendees that they can use their new knowledge to help them in their new assignment. 
· Instructor reminds attendees of key contacts at the company for different types of questions (HR, hotline, websites, etc.).
· Instructor also lets attendees know how he/she will provide any follow-up information requested during the class (also helps with satisfaction).
· Instructor thanks everyone for attending, lets attendees know his/her availability for other follow-up questions or personal consultations, and provides details on next steps for distributing electronic versions of the workshop materials and the workshop (see below). 
Evaluation/Assessment of the Workshop 

The following list of questions could be emailed as an anonymous survey to the workshop participants, after the session.  For example, the instructor could email out a soft copy of the PowerPoint presentation, along with a link to the survey, after the workshop, explaining that the survey should take 5 minutes or less and the feedback will be used to improve the workshop for future workers assigned to positions abroad.  For each question, attendees are asked to select a rating (from very satisfied, satisfied, somewhat satisfied, and not satisfied) and are given an opportunity to provide additional feedback via a text box / open space for comments for each area:
· Rate your satisfaction with the content of this training workshop.  
· Please describe how this content has helped you prepare for your work assignment abroad.

· Please describe any additional content that should be included in future workshops, existing content that should be removed from this workshop, or any other content changes needed.
· Rate your satisfaction with the instructor of this training workshop.

· Please describe any feedback you may have for this instructor (strengths, areas for improvement).

· Rate your satisfaction with the training facilities.
· Please provide any other feedback you may have on this workshop in relation to preparing you for your overseas work assignment.
The instructor should assess the workshop content / topics / agenda, his/her instruction skills and approach, and the training facilities based on the results from the attendees in the workshop survey.

4.0 Further Training
My literature review revealed that expats also have information needs around accessing personal information (such as finances and documents) located in the U.S. or online, while living abroad; comparing living arrangement options and selecting accommodations in the host country; and obtaining information about processes for securing work permits and visas.  Building information literacy skills related to these topics would fit nicely into the existing components of the workshop, by simply expanding the workshop sections for Skills 1 and 2 to include these topics (the instructor may need to allow an additional hour to cover the additional resources to support information searching on these topics).
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